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Abstract 
This study aims to measure primary school teachers’ opinions about gifted students.  This research was conducted with class 
teachers of a private school in Nicosia region of Turkish Republic of Northern Cyprus (TRNC). In this study, a demographic 
information form which is composed of 4 questions and an opinion scale which is composed of 33 items were used. The scale 
contains three dimensions. First dimension of the scale is related with students characteristics; second dimension is related with 
teacher characteristics and third dimension is related with teaching characteristics. According to the responses of class teachers to 
the scale, it was found that the opinions of teachers about gifted students did not show any difference based on teaching 
experience and educational status of the teachers for three dimensions of the scale. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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1. Introduction 
For a country to reach contemporary civilization level by developing is related with the effective use of personal 
resources which is the most valuable property. Therefore, today’s gifted students is the most important personal 
resource of the future in the development of a society. Exploring and educating gifted children in order to contribute 
to the social development is the primary responsibility of our education system (Senol, 2011).  
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Individuals who constitutes the society have different intelligence and characteristics. According to this, 
individuals who score higher than 130 IQ score which exceeds threshold score are accepted as gifted (Sak, 2012). 
Gifted children are children who show higher performance in the domains such as intelligence, creativeness, art, 
leadership capacity and academic areas when compared to their peers and they are defined by field and subject 
experts (Megep, 2009). 
Gifted Children: It is seen that gifted children have different and superior mental characteristics both qualitatively 
and quantitavely when compared to their normal peers. According to the common findigs of many research, it is 
possible to summarize these characteristics as follows:  
1. They have unusual mental energy. They have an intense desire to be always mentally active (Bonsall, 1960).  
2. They are interested in various things. They have curiosity about learning various things deeply. Their interests in 
some special issues are very strong. They are not only interested in usual things, they have broad and strong  
interests in contradictory things as well (Haas, 1963).  
3. They are interested in reading early. They can learn to read at earlier ages. This is the most distinctive 
characteristic of giftedness (Getzels ve Jackson, 1963).  
4. Their feelings of responsibility are strong. They have an intense desire to have responsibility and fulfill the 
requirements of their responsibilities (Hollingworth, 1942).  
5. Their giftedness continues throuhout their lives. In the later ages, this is slower (Kough and Robert, 1955; 
Ribakova, 2014).  
 
It is found by the researchers that gifted students have superior personality characteristcs in some aspects. It 
would be faulty to think that gifted children are released and far from personality disorders and all gifted students 
have these characteristics. There are gifted children who have emotional disorders, behavioral disorders and certain 
personality disorders. However, number of gifted children who have these disorders are fewer when compared to 
normal children. We can say that gifted children have different superior body, mind, social and personality 
characteristics in appropriate environments which supports development when compared to their peers and they are 
interested in professional vocations which require so much effort; they are mostly successfull at these vocations and 
win honor prize. This students have deep and broad interest and capability in many domains. Their vocabulary is 
comprehensive. Their speech is fast and fluent. They easily solve difficult mental problems. They read various 
books and encyclopaedias which are superior to their grade levels. They are two, three and four year beyond in 
academic areas compared to their peers. They always make sincere and long-term friendships with others. They are 
respectful to others’ ideas and rights, sensitive to others’ problems and helpful in the process of solution (Çaglar, 
1972; Butvilas,2014). Therefore, early recognition of gifted students is really important. After recgnition, parents 
and teachers are required to guide the development and orientation of the child. It is unthinkable for giftedness to be 
guided and developed by itself.  
As all individuals, gifted individuals also need special education support in order to bring their existing 
educational performances to the highest level. At this point, teachers generally encounter with difficulties in 
identifying the needs of the students. One of the reasons of this is the failure of teachers in identifying different 
learning dimensions for students. If new models are developed based on regarding childrens’ diversities and 
designing their educations in accordance with this; practices would bring positive consequences in this dimension 
(Ozkan, 2009; Jedlikowska,2014). Educational services could only be effective if they are designed to meet the 
requirements of the individuals and if essential environmental regulations are planned and applied.  
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When education, method, strategy, environment and materials are differentiated based on students characteristics, 
all students can learn and improve.  
The instruction which will be applied to the gifted children should even have diversities between each other. The 
institution which they will receive education differ based on the teaching model that they require. These are school 
in the school, special school for gifted children,   full special class for gifted children, early special class for gifted 
children, partial special class for gifted children, xyz classses (a class environment which is at the highest level of 
the average and has a practice similar to standart education), mixed class, regrouping based on lecture, expedited 
classes, mainstreaming room, similar talent groups in the class, similar mixed talent groups in the class and groups 
with multiple levels in the class (Sak, 2012; Ozcan & Zabadi, 2015).  
Programmes for gifted students are designed based on the elements related with students’ socio-economic, 
politic, cultural and educational characteristics. Programmes for gifted students are guided by general theoretical 
models and essential environment regulations are used. Since, teachers are responsible for the application of 
educational programmes and educational environments, it is an important element in identifying teachers’ opinions 
about gifted students.   
1.1 Aim of the Study 
 
Basic aim of the research is the examination of primary school teachers’ opinions about gifted students. In 
addition to this aim, the following questions are also examined in the research,  
 
1. What are the opinions of teachers about gifted students? 
2. Do opinions of teachers about gifted students show difference based on their teaching experience? 
3. Do opinions of teachers about gifted students show difference based on education levels of the teachers? 
 
1.2 Importance of the Study 
This study is important because there are not many studies related with class teachers’ opinions about gifted 
students in our country. This study is expected to eliminate the deficiency in this area and thought to contribute to 
other researchers as well. 
2. Method 
In this section, information related with the model of the research, sample, study group, instruments and data 
analysis are provided. 
 
2.1.  Model of the Research  
Screening model which is one of the descriptive research methods was considered as appropriate for conducting 
the study. Class teachers’ opinions about gifted students was measured with screening model in a private primary 
school in Nicosia region. 
 
2.2.  Sample and the Study Group 
Class teachers who work at a private primary school in Nicosia Region in 2014-2015 academic year constituted 
the sample of the research. Randomly selected 100 teachers who work in this area at a private primary school in 
Nicosia constituted the study group. 
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2.3 Instruments  
In this research, “Demographic Information Form” and “Scale of Teachers’ Opinion about Gifted Individuals” 
was used to indicate opinions of the participants related with mainstreaming. The score ranges used in the scale are 
provided in the following table: 
 
Table 1. Score ranges used in the scale. 
   Option                                   Load                     Borders  
Strongly Disagree                     1                        1.00-1.79 
Disagree                                    2                        1.80-2.59 
Undecided                                3                         2.60-3.39 
Agree                                         4                         3.40-4.19 
Strongly Agree                         5                         4.20- 5.00 
 
 
This scale was developed by Ozcan, Besgul, Kaptanoglu and Argun (2014). In the research, Cronbach 
Alpha was found as .861.  
 2.4 Data Analysis  
The questions of the scale for examining class teachers’ opinions about gifted students was entered in the 20th 
version of SPSS Statistics Program and mean of the statements were analyzed by using statistical data such as 
frequency and percentage in line with the aim of the researchers. 
3.  Results And Interpretation  
Table 2. Class Teachers’ Opinions about Gifted Students   
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  Strongly  Agree Agree Undecided Disagree 
Strongly  
Disagree   
 
NO 
  
 
N 
 
% 
 
N 
 
% 
 
N 
 
% 
 
N 
 
% 
 
N 
 
% 
 
 
 
SD 
 A. STUDENT 
CHARACTERISTI
CS  
            
1. Gifted children have more 
difficulties in making 
friends.  
28 28,0 37 37,0 13 13,0 15 15,0 7 7,0 3,64 1,23 
2. Absence of appropriate 
educational envrionments 
for gifted students affects 
their academic 
performances negatively. 
32 32,0 50 50,0 10 10,0 8 8,0 0 0,0 4,06 0,86 
3. Gifted students need 
special support and 
interest to develop their 
talents exactly.  
29 29,0 47 47,0 14 14,0 9 9,0 1 1,0 3,94 0,94 
4. Gifted  students  must 
have full-time education.  12 12,0 43 43,0 36 36,0 9 9,0 0 0,0 3,58 0,81 
5.  Gifted  students  must 
skip classes.  14 14,0 38 38,0 21 21,0 24 24,0 3 3,0 3,36 1,08 
6. Self-confidence levels of 
gifted  students  are 
higher than students with 
normal development.  
13 13,0 43 43,0 25 25,0 18 18,0 1 1,0 3,49 0,96 
7. Gifted students can be 
perfect in every subject. 10 10,0 16 16,0 18 18,0 43 43,0 13 13,0 2,67 1,18 
8. Vocabularies of gifted 
students are broad, they 
learn rapidly.  
18 18,0 59 59,0 18 18,0 4 4,0 1 1,0 3,89 0,77 
9. Gifted students are the 
children with the highest 
level of efficiency in 
education with regard to 
their developmental 
characteristics.  
8 8,0 29 29,0 26 26,0 32 32,0 5 5,0 3,03 1,06 
10. Gifted students must 
spend time with children 
with normal development 
except lecture times.  
25 25,0 54 54,0 15 15,0 6 6,0 0 0,0 3,98 0,80 
11. Gifted students generally 
become happy with 
children who are similar 
to them in the same 
environments.  
18 18,0 36 36,0 30 30,0 16 16,0 0 0,0 3,56 0,96 
12. Mainstreaming of gifted 
students is beneficial for 
the social development of 
normal students.  
15 15,0 50 50,0 23 23,0 11 11,0 1 1,0 3,67 0,89 
13. Presence of a gifted 
student in the classroom 
positively affects 
achievements of other 
students with normal 
development. 
15 15,0 27 27,0 39 39,0 16 16,0 3 3,0 3,35 1,07 
14. Gifted students must 
participate to all activites 
in the classroom.    
27 27,0 33 33,0 18 18,0 20 20,0 2 2,0 3,63 1,14 
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15. Presence of gifted 
students in classes which 
are suitable for their 
biological ages is a waste 
of time.  
10 10,0 36 36,0 23 23,0 24 24,0 7 7,0 3,18 1,12 
 B. TEACHER 
CHARACTERIS
TICS   
            
16. Teachers apply different 
teaching strategies, 
methods and techniques 
in mainstreaming classes.  
26 26,0 57 57,0 14 14,0 3 3,0 0 0,0 4,06 0,72 
17. Teachers should be 
encouraged to participate 
in courses and seminars in 
order to contribute to the 
educations of gifted 
students.  
38 38,0 53 53,0 7 7,0 2 2,0 0 0,0 4,27 0,67 
18. Teacher of the gifted 
students must be in 
contact with the special 
education teacher in order 
to raise the academic 
performance of the gifted 
student to the highest 
level.  
48 48, 41 41,0 10 10,0 1 1,0 0 0,0 4,36 0,70 
19. Suggestions of the special 
education teacher must be 
taken into account.  
48 48,0 42 42,0 8 8,0 2 2,0 0 0,0 4,36 0,71 
20. The individual who teach 
the gifted students has to 
get rid of selfishness in 
order to be able to use 
educational methods.  
42 42,0 43 43,0 13 13,0 2 2,0 0 0,0 4,25 0,75 
21. Ability to develop 
empathy of class teachers 
who have gifted students 
in their classes must be at 
the highest level. 
34 34,0 52 52,0 13 13,0 1 1,0 0 0,0 4,19 0,69 
22. The questions which 
gifted students ask must 
be answered in depth and 
in detail.  
34 34,0 32 32,0 21 21,0 11 11,0 2 2,0 3,85 1,07 
23. The teacher who realize 
the needs of giftes 
students must provide 
incentive learning 
experiences in normal 
class environment.  
34 34,0 47 47,0 18 18,0 1 1,0 0 0,0 4,14 0,73 
 C. TEACHING 
CHARACTERISTI
CS  
            
24. First step for gifted 
students to receive the 
appropriate education for 
their progression speed 
must be diagnosis.  
40 40,0 40 40,0 15 15,0 4 4,0 1 1,0 4,14 0,88 
25. There must be special 
schools for gifted 
children.  34 34,0 33 33,0 23 23,0 9 9,0 1 1,0 3,90 1,01 
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According to Table 1; 
• In the student characteristics part which constitutes the first dimension of the scale, the results showed that 
class teachers agreed with the 10 statements (s1, s2, s3, s4, s7, s8, s10, s11, s12, s14) in which  mean of the 
responses of class teachers that corresponds to score range of “Agree” (3.40-4.19); 4 statements (s5, s9, s13, s15) 
that corresponds to score range of “Undecided” (2.60-3.39) and 1 statement (s6) that corresponds to score range of 
“Strongly Agree” (4.20-5.00).  
• In the teacher characteristics part which constitutes the second dimension of the scale, the results showed 
that class teachers agreed with the 4 statements (s16, s21, s22, s23)  in which  mean of the responses of class 
teachers that corresponds to score range of “Agree” (3.40-4.19); 4 statements (s17, s18, s19, s20) that corresponds to 
the score range of “Strongly Agree” (4.20-5.00). 
• In the teaching characteristics part which constitutes the third and last dimension of the scale, the results 
showed that class teachers agreed with the 8 statements (s24, s25, s26, s27, s28, s30, s31, s33)  in which  mean of the 
responses of class teachers that corresponds to score range of “Agree” (3.40-4.19); 2 statements (s29, s32) that 
corresponds to the score range of “Strongly Agree” (4.20-5.00).  
26. Possibility of displaying 
behavioral problems by 
gifted students in normal 
class is greater than 
displaying in seperated 
class.  
28 28,0 28 28,0 32 32,0 9 9,0 3 3,0 3,69 1,07 
27. Educational environments 
must be organized based 
on the needs of the gifted 
students.  
22 22,0 40 40,0 21 21,0 17 17,0 0 0,0 3,67 1,00 
28. Independent working 
skills must be developed 
based on the interests of 
the gifted students.  
29 29,0 47 47,0 15 15,0 8 8,0 1 1,0 3,95 0,92 
29. Educational precautions 
must be taken for 
developing the skills of 
gifted students not only 
about the domains that 
they are successfull, for 
the domains that they are 
inadequate as well.  
37 37,0 53 53,0 7 7,0 2 2,0 1 1,0 4,23 0,75 
30. The classes which gifted 
students are present must 
be organized as “two 
instructors together”.  
21 21,0 28 28,0 34 34,0 17 17,0 0 0,0 3,53 1,00 
31. Educational regulations of 
gifted students should be 
based on  multiple 
intelligence theory.  
36 36,0 46 46,0 15 15,0 3 3,0 0 0,0 4,15 0,78 
32. Gifted students must be 
directed to the field of 
science and technics.  18 18,0 37 37,0 25 25,0 13 13,0 7 7,0 3,46 1,14 
33. Gifted students must be 
included in the scope of 
special education and 
supported by special 
institutions which apply 
individualized education 
programmes.  
33 33,0 37 37,0 26 26,0 2 2,0 2 2,0 3,97 0,92 
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• Based on the responses of class teachers and mean results, there is no score range which belongs to 
“Disagree” and “Strongly Disagree” options in the first dimension of the scale. In the second and third dimesion, 
there is no score range which belongs to “Undecided”, “Disagree” and “Strongly Disagree” options. 
 
 
Table 3. ANOVA results of distribution of class teachers’ opinions about gifted students based on teaching experience 
 
Dimension  Source of the Variance  Sum of the 
Squares  
sd Mean of the 
Squares 
F p Explanation 
        
Student 
Characteristics 
Between Groups 
Within Groups  
Total  
,862 
62,328 
63,190 
 
4 
95 
99 
,215 
,656 
,328 ,858 p>0.05 
difference is not 
significant  
Teacher 
Characteristics  
Between Groups 
Within Groups  
Total 
,683 
31,817 
32,500 
 
4 
95 
99 
,171 
,335 
,510 ,728 p>0.05 
difference is not 
significant 
Teaching 
Characteristics  
Between Groups 
Within Groups  
Total 
1,790 
48,850 
50,640 
4 
95 
99 
,448 
,514 
,870 ,485 p>0.05 
difference is not 
significant 
 
As it can be seen from Table 2, no significant difference was found in class teachers’ opinions about gifted 
students based on teaching experience towards student characteristics (F(4;95)=,328, p>0.05), towards teacher 
characteristics (F(4;95)=,510, p>0.05) and towards teaching characteristics (F(4;95)=,870, p>0.05).  
These obtained results could be interpreted as opinions class teachers from all teaching experience groups about 
gifted students are in positive direction and teaching experience of the teachers do not significantly affect the 
opinions of teachers about gifted students. 
 
Table 4. ANOVA results of distribution of class teachers’ opinions about gifted students based on educational status 
Dimension  Source of the 
Variance  
Sum of the 
Squares  
sd Mean of 
the 
Squares 
F p Explanation 
        
Student 
Characteristics 
Between Groups 
Within Groups  
Total  
,707 
62,483 
63,190 
 
2 
97 
99 
,353 
,644 
,549 
 
,579 p>0.05 
difference is 
not 
significant  
Teacher 
Characteristics  
Between Groups 
Within Groups  
Total 
,519 
31,981 
32,500 
 
2 
97 
99 
 
,259 
,330 
 
,787 ,458 p>0.05 
difference is 
not 
significant 
Teaching 
Characteristics  
Between Groups 
Within Groups  
Total 
,007 
50,633 
50,640 
2 
97 
99 
,003 
,522 
,007 ,993 p>0.05 
difference is 
not 
significant 
 
As it can be seen from table 3, no significant difference was found in class teachers’ opinions about gifted 
students based on educational status towards student characteristics (F(2;97)=,549, p>0.05),  towards teacher 
characteristics (F(2;97)=,787, p>0.05)  and towards teaching characteristics (F(2;97)=,007, p>0.05).  
These obtained results could be interpreted as opinions class teachers from all educational status groups about 
gifted students are in positive direction and educational status of the teachers do not significantly affect the opinions 
of teachers about gifted students. 
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4. Conclusion and Recommendations 
4.1 Conclusion  
In this section, conclusions of the present research and recommendations based on these conclusions are 
provided.  
According to the responses of the class teachers, there is no score range which belongs to “Disagree” and 
“Strongly Disagree” options in the first dimension of the scale based on the mean results. In addition, there is no 
score range which belongs to “Undecided”, “Disagree” and “Strongly Disagree” options in the second and third 
dimension.  
Based on these obtained results, class teachers’ opinions about gifted students did not show significant difference 
based on teaching experience and educational status of the teachers for three dimensions. 
4.2  Recommendations 
• This study could be conducted with special education teachers as well. 
• This study could be conducted in private and government schools to make a comparison. 
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